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Our Philosophy: 

Every child deserves the best possible start in life and support to fulfil their potential. A child’s 
experience in the Early Years has a major impact on their future life chances. A secure, safe and happy 
childhood is important in its own right, and it provides the foundation for children to make the most 
of their abilities and talents as they grow up.  

The overarching aim of the EYFS is to help young children achieve the five Every Child Matters 
outcomes of staying safe, being healthy, enjoying and achieving, making a positive contribution, and 
achieving economic well-being by laying a secure foundation for future learning through learning and 
development that is planned around the individual needs and interests of the child, and informed by 
the use of ongoing observational assessment.  

The EYFS principles which guide the work of all practitioners are grouped into four distinct but 
complementary themes:  

∙ A Unique Child 

∙ Positive Relationships 

∙ Enabling Environments 

∙ Learning and Development 

Teaching and learning of all subject areas begins in the Foundation Stage and has its basis in play and 
discovery.  

The learning and teaching of the different curriculum areas within the Early Years Foundation Stage 
within the timetable varies according to the interests and needs of the children. In the Foundation 
Stage, much of the learning takes place through play which is important for children’s all round 
physical, emotional, intellectual and social development.  

The characteristics of effective learning are the ways in which a child engages with other people and 
their environment – playing and exploring, active learning, and creating and thinking critically – 
underpin learning and development across all areas and support a child to remain an effective and 
motivated learner.  

The prime areas begin to develop quickly in response to relationships and experiences, and run 
through and support learning in all other areas. Prime areas are fundamental, work together, and 
guide development in all other areas.  

• Personal, Social and Emotional Development 

• Communication and Language 

• Physical Development 

The specific areas include essential skills and knowledge. They develop from the prime areas, and 
provide important contexts for learning. Specific areas include essential skills and knowledge for 
children to participate successfully in society.  

• Literacy 

• Mathematics 



• Understanding the World 

• Expressive Arts and Design 

Our practice of cross curricular teaching and learning encourages children to make links and practise 
skills in a relevant and interesting way. Our belief is that all individual learning styles should be 
recognised and honoured in a creative learning environment. The way in which we learn is as 
important to progress and success as what we learn. 

A priority for the Early Years Foundation Stage is that children are identified as children being happy, 
safe and secure within their learning environment which will promote a lifelong love of learning 
throughout the rest of the school. We want children to achieve their full potential and become 
confident individuals through the relationships they make.  

Transition:  

A successful transition means the child settles quickly into school, learning and developing from day 
one.  

Transition will be successful if:- 

 1. Practitioners know each child, including their interests and needs  

2. The school is able to meet these interests and needs  

3. Practitioners have formed a relationship with each family  

4. Children know, and like, the practitioners 

5. Children are familiar and happy with their new school environment, its routines and 
expectations  

6. Children have met and made friends with some of the other children who will be in 
their class 

We aim to achieve this through a variety of planned opportunities; an induction evening for new 
parents, pre-school visits or telephone conversations with key workers in the summer term (prior to 
starting in September), several opportunities for school taster sessions, home visits and staggered 
start dates and times.  

Baseline: 

Children are assessed within the first half term through informal observations by the class teacher, 
this is combined with records sent from pre-school settings and information gathered on pre-school 
and home visits.  

Assessment:  

The most important and productive assessment is the ongoing, formative teacher assessment of 
learning made by staff during their daily teaching. Evaluation and review of practice and outcomes are 
made and inform next step planning. Learning outcomes are shared and immediate feedback and next 
steps for the children can be discussed. Peer and self-assessment occurs daily as children work 
together. All children have a learning journey for observational assessments which are made during 
Child-Initiated Learning opportunities as well as some focused tasks. These are shared regularly with 
parents and parents also have their own to share with school. Assessments in Reception are made 
using Development Matters and tracked using Learning Journeys and Tapestry. The final Foundation 



Stage assessments are made in the Summer Term against the Early Learning Goals and moderated 
internally as well as with support from the Bishop Wheeler Multi-Academy Trust.  

Learning and Teaching: 

 “Teaching should not be taken to imply a ‘top down’ or formal way of working. It is a broad term that 
covers the many different ways in which adults help young children learn. It includes their interactions 
with children during planned and child-initiated play and activities: communicating and modelling 
language, showing, explaining, demonstrating, exploring ideas, encouraging, questioning, recalling, 
providing a narrative for what they are doing, facilitating and setting challenges. It takes account of 
the equipment adults provide and the attention given to the physical environment, as well as the 
structure and routines of the day that establish expectations” OFSTED, 2015 

Enabling environment:  

The quality of resources offered to our children, as a vehicle for their learning, is seen as crucial to the 
overall success of learning and teaching within the school. These are chosen in order to provide a 
context for learning which will motivate, inform and enrich the lives of our children. 

We have a workshop style environment indoors and outside. All resources are available to the 
children. The children select what they want to do in each area. The principle is that resources are 
accessible to the children and they are varied, open-ended and high quality. 

Quality interactions: 

In child-initiated time, the children become involved in activities of their choice. The adults observe 
the children carefully, join them, when appropriate, and engage in quality interactions (teaching) to 
move the learning on. They do this through observing and interacting. This ensures that the adults 
enhance and extend the learning at the appropriate level for each unique child. 

In adult-led time, Foundation Stage teachers follow their specific curriculum, with subjects being 
taught as part of themed work, usually sparked by the children’s interests. Each day, there is a Literacy 
and Maths focus and phonics is taught in differentiated groups.  

Planning: 

Long Term Planning is taken from four documents; EYFS Framework, Development Matters, Floppy 
Phonics, Abacus Maths Curriculum for Early Years and Cornerstones.   

Medium Term Planning addresses specific learning statements from these documents enabling 
personalised learning and progress for all learners.  

Due to the nature of the Early Years Curriculum, short-term planning will not follow the same formats 
as planning templates for Key Stage One and Two. Planning should enable the Early Years team to 
accommodate changes and flexibility in order to meet the needs of the children in all areas of learning.  

Inclusion: 

Every child in the school has access to their full entitlement as outlined in the school’s SEN policy. 
Differentiation extends to planning and preparation for individual children as deemed appropriate for 
their needs, including more able children. Teachers also take special consideration with regards to the 
transition process; this is adapted for specific children as necessary, to ensure smooth transition 
between settings.  

Equal Opportunities: 



We monitor both the delivery and coverage of the curriculum to ensure that all children have equal 
access. We attend to, and acknowledge differences positively. Our belief in individualised, 
differentiated teaching pays regard to gender, culture, ethnicity, children who speak additional 
languages and those who are differently able. Resources are chosen and monitored in relation not 
only to quality, but also to the positive representation of gender and cultural differences. 

Home School Partnership: 

We recognise that learning begins at home and therefore we value the contributions of parents in 
teaching and learning. We encourage parents to record home-based achievements and comment on 
observations through Tapestry. Parents are informed on a regular basis of the learning covered in 
school through the Tapestry app and the school website, and are encouraged to read with their child 
at home. Parents are invited into school for Stay and Play sessions, in addition to themed days and 
educational visits. 

 

 

 

 

 

 

 

 


